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Differentiating Writing to Demonstrate Learning to the Teacher
and Writing for Publication®

As readers move through the chart below, it is important to realize that students may perform in
both types of writing (Writing to Demonstrate Learning and Writing for Publication) with varying
degrees of effectiveness. However, the indicators below illustrate the distinctions between writing
that is intended to be a simple demonstration of learning of facts or skills (Writing to Demonstrate
Learning, generally for the teachers as the audience) and writing that is intended to be authentic
and individual to the student and, therefore, put before a larger audience (Writing for Publication).

Characteristics of the Writing
Writing to Demonstrate Learning Writing for Publication

O demonstrates a purpose of O demonstrates a more “insightful
understanding of material or authentic” purpose. Purpose in
understanding or research writing is directed beyond
process; few connections are understanding of material or
made to anything outside of the process. Writer makes
subject or topic. connections through analysis.

demonstrates student’s informing U  demonstrates the students

or analyzing for the sake of analyzing in the service of a

informing or analyzing. Students larger purpose—to answer a real

may be asked to analyze, but question for readers who might

sometimes they simply inform. also want to know the answer.

demonstrates purpose in writing U demonstrates purpose in writing

as a student’s learning to the as student’s learning, but writing

teacher. goes beyond learning to show
insight, make connections.

may demonstrate a broad or U demonstrates a student’s ability

narrow discussion of a topic. to narrow and focus a topic

Writing may demonstrate an through the writing to analyze

understanding of the “what” about the “how” and “why.”

the subject and sometimes the

“how” or “why.”

demonstrates teacher as the O targets a larger audience (which

intended audience. most likely includes the teacher
as a fellow learner).

may fail to demonstrate writer's U demonstrates the writer’s ability

ability to engage any reader to engage the interests of other

beyond that of the teacher who readers (which may include the

wants to know what the student teacher).

understands about the subject or

process (not a goal of writing to

demonstrate learning).

demonstrates that the teacher U  demonstrates the student’s

may be looking for specific taking the information and

information from the student or determining how he wants his

demonstration of a certain skill in readers to understand it.

writing.
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U  may demonstrate little ability of U demonstrates evidence of the
the student to discuss the writer’s ability to discuss material
subject; writing may demonstrate insightfully through analysis/
understanding of knowledge with argument; demonstrates content
varying degrees of effectiveness. understanding/proficiency.

O may demonstrate a writer’s O  demonstrates a student’s use of
piecing together of source source materials to support
materials as the main ideas, but his/her own ideas about the
demonstrates few, if any, of the subject.
writer’'s own ideas about the
subject.

U  support for ideas may be limited. U support for ideas is necessary,

justified and logical.

O demonstrates a fairly traditional U may demonstrate a traditional
approach to organization given approach or a more subtle
teacher’s instruction. approach to organization given

audience’s needs.

O may include graphics or charts U may include graphics or charts

which may be integral to the
support of the purpose.

as an integral support of
purpose.

Characteristics of the Writing Task
Writing to Demonstrate Learning

Writing for Publication

a may develop from the teacher’s U may develop from a teacher’s
directions/assignment, but direction or assignment, but
generally demonstrates little demonstrates clear student
student ownership. ownership.

a may be very similar from O  demonstrates writing that is
student to student. individual to the student.

a is usually topic or process O is usually inquiry-based, driven
driven. by student’s desire to

understand something better.

a demonstrates that student may O demonstrates that the student
have looked to content may have looked to content
information and notes. information and notes to inform

writing, but moves beyond this
information.

a demonstrates teacher asked U demonstrates student asked
question to be answered. question to be answered.

a may demonstrate U may demonstrate understanding

understanding of facts, but may
demonstrate little thinking about
the facts.

of facts, but demonstrates
complex, analytical thinking and
insight about the facts.
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Teachers may find the following checklist helpful when designing authentic analytical
writing tasks. While the tasks need not illustrate all characteristics on this list, the more
characteristics that are evident in the tasks, the more likely the task is approaching that
kind of writing suitable for publication and portfolio development.

Teacher’s Checklist: Characteristics of Authentic, Analytical Tasks

Teachers should ask themselves questions such as these about the writing tasks they
develop to engage students in authentic analysis.

Does the task:

O invite students to ask the analytical questions to which they will respond in
writing?

invite an analytical question such as how or why about a subject?

allow ample room for student choice and ownership?

contain a genuine or authentic, needed purpose for the writing?

offer students the opportunity to develop an analytical controlling idea?

ask students to consider an audience beyond that of the classroom teacher
who may want or need to know the information (audience may include the
teacher)?

invite students to break down the subject into is parts to draw conclusions
about the whole?

demand that students have a good understanding of content knowledge and
the ability to discuss it?

suggest organizational methods of idea development (e.g., comparison/
contrast, problem/solution)

engage students in critical, analytical thinking?

o000

o 0O 0O O
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Notes and Implications: “Greek Idealism Vs. Roman Realism”

Analytical Sample
. Comparison/contrast
. Sample indicates a student trying to use a piece that is “Writing to
Demonstrate Learning” as a publishable piece for the portfolio.

Notes: This piece is analytical because it compares and contrasts (mostly
contrasts) the art of two different cultures. The piece demonstrates learning (for
the most part), most likely as a class assignment given by a teacher to make
certain the student understands the cultural differences. The student is breaking
down differences to reach conclusions and is, thus, analyzing.

Instructional Implications: This piece offers an excellent example for teachers
to discuss with students or fellow staff writing that simply demonstrates learning
and that which could become more authentic for publication if it were approached
differently.

The analysis is not bad; clearly, the student understands the differences in the art
of both cultures and can articulate and analyze it fairly well. However, had the
writer considered a larger audience (which may include the teacher but is not
limited to the teacher) and a more authentic purpose and genre, the piece would
work much better as a portfolio entry. The student could have considered why
it's important to know the difference in the art of these two cultures (where do we
still see the influence today?) or any other angle that would have increased the
ownership and authenticity of the piece.

If fellow teachers are having difficulty distinguishing writing to demonstrate
learning and writing for publication, this piece would be an excellent sample to
share (as compared with a piece with a similar subject that may be found in a
magazine or other publication).
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*Greek Ideatism v/s Roman Realism”

You may ask what is idealism? What is realism and how do they
- differ from one another? In this paper, I am going to explain these words in
contrast with their definitions that I will be using in this paper. I will also be
using examples of art to demonstrai;e how Greek Idealism differs from
Romah Realism.
' Ideglism is the theory in art which the artist paints or sculpts. It is his
- idea of what the picture or sculpture should resemble and not how the artist
tﬁﬂy sees the person or object that is being painted or sculpted. Idealism is
als§ the conformity to or the belief in ones ideas. These art works do not
show reality in any way.

One example of art work that shows Greek Idealism is the Greek
statue of a kofe. A k&c isa cIOthé_d maiden. She was sculpted to show the |
idealized maiden that contained youth, beauty, and perfection. In the eyes of
‘the sculptor, she was the ideal maiden. ﬁe sculpted her not as he truly seen
bioe, rvlie midile e, Her Biauity s Tt her wntl sk is ot petide Burhe
still sculpts her as a beautiful maiden. This statue shows only slight to no

movement.
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Anoﬁmr c:xamplc of idealism done by the Greeks can bc seen in Ihg
Aﬁhﬂlﬁs.RamInL This piece of art is an attic whlte-ground vase. It was
' ﬁmshed in the classical penod between 440-430 B. C The artist was not
| --mtemsted In portraying a pmncular person wﬂh individual features and .
-p_e_:rsonal perfection’s. The artist idealized his subject, making her as he -
“could by regarding his ideal as propcf for those who view it. Tt_m women is
completely poised, graceful and calm This work of art shﬁws the r‘najbr
principles of idealistic art that has been summarized in the phrase "noble. -
simplicity z-;md grandeur”.

Realismise mi&-ninctem century style of art in wm artists
discarded the formulas of Neoclassicism and the theatrical drama of
Romannclsm Reahsm was used to paint familiar scenes and events as they
actually looked and not how they wsuahzed them. Realism differs. ﬁ'om
idealism because the artists that painted or sculpted their ﬁ'gums in a realistic -

| wa.y. compared to that of the idealistic way that shows the visualized imag'c
or the person being painted ﬁr sculpted. The Romans believed in disglgying'
reality in all ﬂmif.wb_rks of art.

| Courbefs_.Buz_ial_anmasisl a great exaﬁple of a painting done during
this style of art. It was painted in 1849.. Courbet, the initiator and the

ne 9
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champion of Realism, was the incaration .of a generation which rejected all
the ideals of the idealistic period. Courbet renounced the classical
representation by means of rendering the by'.matcrisld means, by
paint which was equivalent of what he saw. It was from Courbet, more than
from any painter of his times that the third gﬁneraﬁon of realist artists
derived their art. | .

| Anothcr example of realism is this EQItIBILOia,R.cman, He was
sculpted in the late first ccntury BC. This sculpture shows all signs of
reality. His fqrchead is wrinkled and his face is full of expression. His facial |
expression is one of boredom. He possesses all the wrinkles and
iﬁtpcrfcctions of an actual person. |

In conciusiom ideaﬁsm and realism are in fact very different from
~ one another. Whﬂc' idealism exhibits the arhsts i&cas and visualization of

his figures, realism dcmonétra:os reality of every day life. Although i_imse _
two periods of art wéré different they both produced marvéldu_s works of art

that can still be seen in museums today.
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champion of Realism, was the incarnation of a generation which ra]ectcd all a \‘5
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the ideals of the idealistic period. Courbet renounced the classical
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derived their art. |
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reality. His forehead is wrinkled and his face is full of expression. His facial
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i.ﬁ'lperfections of an actual person. |
@dealism and realism are in fact very different from

one another. While idealism exhibits the artists ideas and visualization of
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his figures, realism demonstrates reality of every day life. Although these

two periods of art were different they both produced marvelous works of art
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Notes and Implications: “The Green Mile a Turn for the Better”

Analytical Sample
o Book review
o Uses comparison/contrast as a method of analytical idea development

Notes: This is an excellent example of analysis through subtle comparison/
contrast of this particular Stephen King novel. While focusing on The Green
Mile, the writer draws conclusions based on characteristics typical of King’s other
novels. This creates a much more subtle and insightful review than less
successful reviews (e.g., writer attempting to show reasons a reader would want
to read a book vs. reasons a reader wouldn’t want to read a book without much
idea development through support, etc.)

The piece illustrates an authentic focus, strong idea development and successful
organization throughout.

Instructional Implications: Excellent sample of analytical book review. Good
sample to show a student drawing conclusions to provide support for his/her
ideas and assertions.

Analytical Sample: Notes and Implications
Added 2006



The Green Mile a Turn for the Better

From March to August of 1996 The Green Mile, a novel in six parts by Stcphen

Aransikional elemenk vovides
King, filled bookstores nationwide. - In stark cgn&jﬁlst ‘tg"\"vhal man’; readers have leamed to ga mﬁgr‘isorﬁ

expect from King by reading such books as Cujo, Pet Sematary, The Shining, and o orient &

| | | | Teadey dr
Thinner, the bestselling novelist bares the other side of his craftsman’s blade, a side to iﬁj

- - er4o
which all but his most dedicated readers are-oblivious. This is the charming, perceptive | contve lhi‘g
narrator msponsiblc for “Rita Hayworth and the Shawshank Redemption” and “The Body™ | idea
(better known as the movie Stand By Me). The same voice carries over into The Green _} ;@i’

Mile. > The beok reviewed will g Similar %ﬁze.%{'wz@s memtiene Y

7 Seks up veader for the avalysis of Hhis “Same voice:!
The story is told some sixty-odd years after its occirrence by Paul Edgecomb, who

served as the dcputy in cell block E (death row) of Cold Mountain Penitentiary in fall of

1932 Affectionately referred to as “thc green mile” because of its lime-green carpeting R@V\d@ﬁ
Icadmg to the execution chamber, Edgecomb has worked there for several years, clinging %m\%l %
to the secunty of a place to work in Great Dcprcss:on economics. He has seen scores of bw

3 h‘a
death for the rape and murder of two young girls, joins victimized Eduard Delacroix and, 16

prisoners come and 80- During this warm autumn, John Coffey, a man condemned to @_ﬂ”l@ é—i
lew

- Jater, dangerous William (“Wild Bill” or “Billy the Kid”) Wharton on death row. With the

apééarancc of a mouse they ﬁamc Mr. Jingles and an uncontrollable guard’s virulent

attempts to kill it in spite of his prisoners’ and coworkers’ protests, t_hc irfmatcsi and

watchmen discover a strange and wonderful power possessed by Coffey that changes life

in cell block E forever. As Ithc_plot begins to unwind at a feverish pace, it appcars that

Coffey may nbt be a simple killer and that there niay be more involved in the slaying of the

two girls than it mmally seemed. mmpams = o.bheyﬂ kl ng mwkg

As is consistent with King’s style, the narrative spends a considerable amount of A'r'alﬂi5
Corclusiens

time in the exposition (most of the first two segments), a lengthy series of explanations and




w;ﬁw eorrtinues (‘,omba%”s SO o Same, voice " .
froon wkvp [4hesis | 3
backgrounds set up before the actual story is set into motion. Characteristic of many oﬂm""’"

- King books, the impact and pace of the plot takes trcmcndous hold over the readér (most of
W—""_”M

the last three bools) Also common in ng ] work, there is a strong element of the

supernatural. ‘I’lns device is used diﬁ'crenﬂy, howcvcr, as more of a vc]nclc for wonder T | |
than for horror.

ng writés with his tradcmark gnt-and-bone narranvc styic but aclucves morc A
| depth and, in the end, uncovers a series of real-world epiphanies. Observations and ngg‘f’

ack-
gsabmmdmtheﬁnalcp:sode. “Weeachowcadeath. .bntsomctxmcs.. the«P

Grecn Mile is so long,” observes Edgecomb in his closmg thoughts Coffcy speaks of the Ma l-{éﬁ-
young girls’ murder bcforc his date of execution, ““He kill them with they love. They Tove

for each othcr You see how it was? That's how it is every day a]l over thc worl’. i

anthor more mature, more intelligent, more compelling and — some say — all the more rich. |, Dw —P\n L S

et

Ina plcasant changc from what readers annclpaic in King’s work, they find th the

is
Whether or not the dec:lsxon to divide the story mto six episodes was profit driven or, as QDV} rﬁ:

_ ng appea]s in the first installment, for effect, the issue is of little conscqucnce More »Q;Q;O?"ﬂ I\;F;w
' b
unportantly, the reader is glvcn the almost uncxpcctcd opportunity to rcad a tmly umquc wo -

and enjoyable novel. ' ﬁ"ﬁ' ‘"35%



The Green Mile a Turn for the Better

From ._March to August of 1996' , The Green Mile, a novel in six parts .by Stephen
- King, filled bookstores nationwide. - In stark contrast to what many readers have leamned to
expect from King by reading such books as Cujo, Pet Sematary, The Shining, and
Thinner, the bcstScIling novelist bares the other side of his craftsman’s blade, a side to
which all but his most dedicated readers are-oblivious. This is the charming, perccptivc.
narrator responsible for “Rita Hayworth and the Shawshank Redemption™ and “The Body™
(better kn.own as the movic--Stand By Me). The same voice carries over into The Green
Mile.

The story 1s told some sixty-odd years after its occurrence by Paul Edgecomb, who
served as the deputy in-cell block E (death row) of Cold Mountain Penitentiary in fall of
1932. Affectionately referred to as “the green mile” because of its lime-green carpeting
leading to the execution chamber, Edgecomb has worked there for several years, clinging
to the security of a place to work in Gmai Def)ression economics. He has seen scores of
prisoners coine and go. During this warm 'anmmn, John Coffey, a man condemned to
death for the rape and murder of two young girls, joins victimized Eduard Delacroix and,

* Jater, dangerous William (“Wild Bill” or ?‘Biny the Kid”) Wharton on death row. With the
appearance of a mouse they ﬁamc Mr. Jipglcs and an uncontrollable guard’s virulent
attempts to kill it in spite of his prisoners’ and coworkers’ protests, t_hc imn_atcs; and
WMCII discover a strange and wonderful power possessed by Coffey that changes life |
in cell block E forever. As -thc_plot begins to unwind at a feverish pace, it éppcars that
Coffey may not be a simple killer and that there may be more involved in the slaying of the
two girls than it initially seemed. | |

As is consistent with King’s style, the nan'atiw}c spcﬁds a considerable amount of

time in the exposition (fnost of the first two segments), a lengthy series of explanations and



backglﬁunds set up before the actual story is set into motion. Characteristic of many other
King books, the impact and pace of the plot takes tremendous hold over the reader (most of
the last three books). Also common in King’s work, there is a strong element of the
supernatural. This device is used differently, howc\fer, as more of a vehicle for wonder
than for horror. | | )

ng writes with his tradcmark gnt—and-bonc narrative stylc but achieves mon:
dcpth and, in the end, uncovers a series of rcal-world cpxphamcs Observations and
' mcamngs abound in the final episode: “We each owe a death . . . but sometimes . . . the
Green Mile is so long, observes Edgccomb in his closmg thoughts Coffey spcaks of the
young girls’ murder before his date of execution, ““He kill them with they love. They love
for each other. You see how it was? That's how it is every day all over the worl’.”

In a pleasant changc from what readers anticipate in King’s woric, they find the
anthor more mature, more intelligent, more compelling and — some say — all the more rich.
Whether or not the decision to divide the story into six episodes was profit driven or, as
| K.mg appcals in the first installment, for effect, the issue is of little conscqucnce More
mponanﬂy, the reader is glVCll the almost unexpected opportunity to read a truly unique

and enjoyable novel.





